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WELCOME

Welcome to the Faculty of Education’s Research and 
Knowledge Exchange (RKE) Conference: Learning 
with each other.

Throughout the day you will be able to enjoy a wide range of 
papers that represent the breadth of scholarly activity, research 
and knowledge exchange taking place in the Faculty at the 
moment. Despite the current challenges in the educational 
landscape we are creating, improving and sustaining a vibrant 
research culture within a climate of support. At the heart of 
this support are the research themes led by our peers who 
have worked diligently to organise workshops, seminars and 
conferences for you throughout the year. I do hope you have 
had the opportunity to participate in these excellent events. 
Planning for next year is currently underway; please let us 
know if you would like us to organise specific sessions or if 
you would like to contribute to the programme. 

Presentations today are organised in five parallel sessions 
chaired by Research Theme Leaders. Our Vice Chancellor 
Professor Rama Thirunamachandran is opening the conference 
and welcoming Dr Linda Hargreaves from the University of 
Cambridge. In her Keynote Address, Linda is reporting the 
findings of recent research which demonstrates the value 
of pupil dialogue and ‘out-of-school’ experience in inclusive 
education. Dr Hazel Bryan is closing our conference with a 
reflective plenary, drawing together key messages from the day 
and the year as a whole. 

I hope you enjoy the conference and the rich discussions and 
networking opportunities it offers. 

.

Dr Patricia Driscoll

Director of Research Development
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PROGRAMME - MORNING
8.45 – 9.15 Registration and coffee Old Sessions Foyer

9.15 – 9.30

9.40 – 10.30

Opening Welcome
Professor Rama Thirunamachandran
Keynote Address: The power of children’s knowledge… to 
create inclusive classrooms and change teacher behaviour
Dr Linda Hargreaves, University of Cambridge

Michael Berry 
Lecture Theatre 

Og46

10.30 – 11.00 Refreshments Old Sessions Foyer

11.15 – 12.45 Presentations and Q & A – chaired by Research Theme Leaders (Rooms below)

Auto/biography 
and Narrative
Room Lg46
Chair:
Alan Bainbridge

Pedagogy and 
Identity
Room Lg47
Chairs:
Chris Carpenter & 
Nicola Kemp

Inclusion, Equalities 
and Social Justice
and
Holistic Early Learning 
and Development
Room Ns01
Chair:
Ralph Leighton

Professional, 
Organisational 
and Leadership 
Development
and
Curriculum:  Creativity 
and Innovation
Room Ns09
Chairs:  Judy Durrant & 
Liz Hryniewicz

Post Secular Values 
and the Sacred
Room Ng01
Chair:  Bob Bowie

Please note room 
change for pm 
session

Building worlds 
unfit to live in: 
the human and 
non-human living 
together apart

Alan Bainbridge

Primary Literacy 
Co-ordinators – 
beliefs and practices

Rebecca Austin

A grounded 
theory design and 
implementation of 
a course to support 
students with disabilities 
using tablet computers 
and smartphones at 
the London School 
of Economics and 
Canterbury Christ Church 
University, UK

Simon Hayhoe et al.

A small-scale self-study 
into the effectiveness 
of pedagogical 
approaches taken with 
student teachers of 
young children

Karen Vincent

Tolerance in an age of 
extremism

Bob Bowie

Negotiating 
professional 
biographies in 
uncertain times: a 
crisis of innovation in 
career guidance

Hazel Reid and Linden 
West

Literacy, Identity 
and Picturebooks in 
Primary Education: 
A Report on 
Ongoing Doctoral 
Research

Andrea Ramos

Tough talk: indexing 
expansive learning with 
collaborative partnerships 
with homo faber

Chris Beighton

Not just a pretty face…: 
The research dimension 
to the Cambridge 
Primary Review 

Vanessa Young

Problematizing 
neutrality:  
challenging the 
teaching of RE

Hazel Bryan and Lynn 
Revell

Generations of 
Strong Women: 
the impact of 
social class on the 
educational and 
learning experiences 
of four generations 
of women.

Alison Fielding

Aspiring to a 
postcolonial 
engagement with 
the Other: an 
investigation into 
student teachers’ 
intercultural 
learning from a 
South Indian study

Simon Hoult

No more speed dating…

Kerry Jordan-Daus 

The Sport Enhancing 
Physical Education 
Coaching and Health 
(SPEACH) project: The 
needs analysis phase

Gemma van Vuuren-
Cassar

A phenomenological 
study into school 
leaders’ interpretation 
of the creation of 
a Christian ethos 
and approaches 
to education in a 
Christian academy and 
student perceptions 
of their educational 
experience

Caroline Thomas

Ethical issues around 
auto/biographical 
research into the 
damaging effects of 
corporal punishment 
in Nepal

Khum raj Patak

A life less 
ordinary: exploring 
intercultural 
pedagogy

Patricia Driscoll

Challenging limiting 
assumptions: the 
Career Thinking 
Session (CTS) as a tool 
for the professional 
development of student 
career counsellors

Barbara Bassot

The Personal Touch: 
does a personal 
approach improve 
recruitment figures?

Catherine Carden

The Gnostic 
Researcher

Angela Voss
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PROGRAMME - AFTERNOON
12.45 – 1.45 Lunch Og12

2.00 – 3.15 Presentations and Q & A – chaired by Research Theme Leaders (Rooms below)

Auto/biography 
and Narrative
Room Lg46
Chair:
Alan Bainbridge

Pedagogy and 
Identity
and
Ecopedagogy
Room Lg47
Chairs:
Rebecca Austin & 
Alan Pagden

Inclusion, Equalities 
and Social Justice
and
Holistic Early Learning 
and Development
Room Ns01
Chairs:
Simon Hayhoe & 
Barbara Bassot

Professional, 
Organisational 
and Leadership 
Development
and
Curriculum:  
Creativity and 
Innovation
Room Ns09
Chair:  Gemma van 
Vuuren-Cassar

Post Secular Values 
and the Sacred
Room Eg01
Chair:  Bob Bowie

Please note room 
change for pm 
session

Sustaining the 
academic in ITE

Paula Stone

Identifying 
the ideologies 
that underpinned 
Educational policy 
under the Coalition 
Government (2010-
2015)

Chris Carpenter

Making [an] Impact - 
the story of a REF case 
study

Sacha Powell

Trials, tribulations 
and triumphs; using 
Learning Walks as a 
data gathering method 
in a phenomenological 
study of Early Years 
Teachers

Liz Hryniewicz

The Importance of 
Epistemology in 
Debates About Religion 
in Education

Trevor Cooling

Worlds apart? 
Emerging 
professional 
identities of novice 
teachers in England 
& South Africa

Viv Wilson

What is the point of 
forest school?

Alan Pagden

What are the gender, 
class and ethnicity of 
citizenship? A study 
of upper secondary 
school students’ 
view on citizenship 
education in England 
and Sweden

Ralph Leighton

The role of the 
development of 
scientific vocabulary 
in  the scientific 
conceptual 
development of Initial 
Teacher Educators

Maria Elsam

Johann F. Herbart: 
Morality and 
Pedagogy of Teaching

Laurent Dessberg

How are students 
doing? An 
examination of 
student wellbeing 
in Higher 
Education (HE) 
using visual and 
phenomenological 
methods.

Tracey Wornast

Digging dirt:  
emotional connections

Sarah O’Malley

The Political Economy 
and Sociology of 
Education in Pakistan:
Historical Explorations 
in the Role of the State, 
Ideology & Class

Zulfi Ali

Can a Japanese Lesson 
Study have a positive 
impact on Teach First 
Mathematics teachers?

Jen Shearman

Conflicted 
interpretations of 
scientific pedagogy

Arthur Galamba

Echoes of 
childhood; an 
exploration of 
early influences on 
careers and lives 
lived

Anne Chant

‘It gets easier this 
forest school!’: 
evaluating young 
children’s experiences 
of forest school 

Nicola Kemp

Gaining access into a 
university: reflections 
from a field study in 
Kigali, Rwanda

Dorothy Tukahabwa

How might teachers 
be better supported 
in making use of 
educational research?

John-Paul Riordan and 
Mark Hardman

What features of 
Christian-ethos 
secondary schools 
contribute to positive 
spiritual development 
for their pupils?

Ann Casson

3.30-4.00
‘For Education’ (Carr, W)
Situating our research with a vision of education
Hazel Bryan

Of46

4.00 Celebrating the end of the academic year
Refreshments Old Sessions Foyer
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KEYNOTE ADDRESS 

The power of children’s knowledge... to create inclusive 
classrooms and change teacher behaviour

Dr Linda Hargreaves
Reader Emerita in Classroom Learning and Pedagogy,
Faculty of Education, University of Cambridge 

In this talk, Linda Hargreaves will report on the 
EC-funded ‘Children’s Personal Epistemologies 
(ChiPE)1’ project conducted by Marie Curie 
Research Fellow, Dr Rocio Garcia Carrion. ChiPE 
united small-scale research on inclusion and 
children’s epistemic beliefs at Cambridge with 
the findings of an EU meta-project, ‘INCLUD-
ED’, based at the University of Barcelona. 
Two ‘Successful Educational Actions (SEAs)’ 
in which pupil dialogue and out-of-school 
knowledge are central were implemented in six 
East Anglian and two Spanish primary schools. 
The aim was to shift the ‘epistemic climate’ 
from prescribed curricular knowledge towards 
the ‘funds of knowledge’ of children, families 
and communities, through pupil dialogue. 
Signs of this shift were found in teacher 
behaviour and in the content, quality
and participation in the dialogue. There 
were improvements in children’s attainment, 
and social perceptions.  The more current 
policy exemplifies Freire’s banking model of 
education, the more important it is to access 
and value each child’s knowledge, and, 
through dialogue, to develop their epistemic 
beliefs. 

1 Children’s Personal Epistemologies: capitalising on 
children’s and families’ knowledge in schools towards 
effective teaching and learning ( http://chipeproject.eu )

Dr Linda Hargreaves - University of Cambridge, UK

Dr Linda Hargreaves has a background 
in primary teaching and psychology.  
She held lectureships at the Universities 
of Leicester and Durham before 
moving to the University of Cambridge 
in 2000.  Her research, mainly at 
primary level, includes classroom 
interaction, primary-secondary transfer, 
collaborative groupwork, teacher 
status, and educational provision in 

small and rural schools. She was an associate director of the 
Cambridge Primary Review. Her most recent projects have 
been ESRC-funded research on Social Pedagogy in Primary 
Mathematics in England and Hong Kong  (HK-UK SPeCTRM) 
with Peter Kutnick, and EC-funded research on Children’s 
Personal Epistemologies (ChiPE) in Spain and England, with Dr 
Rocio Garcia Carrion.
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PRESENTATIONS AND Q&A
11.15am-12.45pm

AUTO/BIOGRAPHY AND NARRATIVE

Building worlds unfit to live in: the human and non-human living together apart
Alan Bainbridge

I am becoming increasingly convinced of the need to consider human activity in the context of relating to social, 
cultural and ‘natural worlds’. Human social and cultural evolution has out-paced neurological development and as 
a consequence the human experience has become separated from the ‘natural’ environment. This presentation will 
consider narratives that highlight the importance of maintaining a connection with the natural world and consider 
the impact this has on mental health. A discussion of psychoactive drugs and their role in ‘re-connecting with the 
natural world’ will be discussed. This is an early and tentative work.

Negotiating professional biographies in uncertain times: a crisis of innovation in career guidance? 
Hazel Reid and Linden West

This presentation draws on two publications that were entered in the REF 2014. The presentation will reflect on 
barriers to implementing innovative practice, and constraints around becoming a more creative, reflexive practitioner, 
in career guidance and counselling. The interest was sparked following in-depth research into practitioners’ use of a 
narrative model for 1-1 career counselling interviews in England (Reid & West, 2011a). We used auto/biographical 
narrative interviews to explore the impact and constraints experienced by practitioner/participants when engaging 
with a new model. Following the 2nd phase of the study, we published a further paper (the focus of this short 
presentation) where we explored practitioners’ struggles to learn, reflexively, from experience as they ‘risked’ 
engaging with narrative methods to enhance practice (Reid &West, 2011b). In the 2011b paper we examined the 
difficulties of creating what we termed ‘good enough’ psychosocial space for experiment, for creativity and for 
reflexivity in a hard economic and ‘technicising’ environment. We juxtaposed, alongside this, the need for innovation 
and meaningful professionalism in times where career resilience and adaptability are seen as essential in thinking 
about how to live a life, rather than simply ‘choose’ a career in a narrower sense. We questioned whether career 
guidance, and the culture which shapes it, is really fit for purpose in current times. The discussion echoes similar 
anxieties in other communities of practice in the United Kingdom, such as social work, where ‘manualisation’ has 
been considered as against the interests and well-being of children in very difficult circumstances (Munro, 2011). 
By manualisation we mean an overly defensive avoidance of risk, and adherence to formal procedures in rigid ways, 
to the neglect of creativity and judgement, for fear of making mistakes. We also engaged with the wider debate 
on how to invigorate new forms of professionalism and considered the implications for training, and continuing 
development. At the centre of any effort to invigorate might lie a new epistemology of practice; combining an 
understanding of narrative in finding direction in lives, alongside what we term a new psychosocial repertoire as a 
basis for building a critical reflexivity.

Generations of Strong Women: the impact of social class on the educational and learning 
experiences of four generations of women
Alison Fielding

In beginning to explore my own autobiography I was struck by the legacy of previous generations, not because 
my own life has followed directly the patterns of the women who came before me, but that we define our own 
experiences in relation to them. The political dimension is inescapable: as Andrews (2007:2) suggests ‘the stories 
people tell about their lives and the political frameworks which form the context for those stories’ are inextricably 
linked.

As I began to put the family stories into a wider social and political context, the interconnectedness of the women’s 
experiences led me to explore their lives from feminist theoretical standpoints, embracing the plurality of viewpoints 
(Hughes, 2002). Examination of the four women’s stories will place their ‘lived experiences’ at the centre of the 
discussion, drawing out possible ‘alternative ways of thinking’ (Brooks, 2007) about women’s place in their working 
class culture (Roberts, 1984). My own place in this auto/biographical study is also fundamental and I am aware that 
espousing reflexivity means being both ‘inside’ and the ‘outside’ the process, essentially experiencing ‘self as other’ as 
a means of creating meaning (Hunt and Sampson, 2006:4).

Chair: Alan Bainbridge  Room Lg46
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One strong theme in the family stories is the attitude to the education of girls in the working class culture of a cotton 
town in the North West of England, which is not simply about devaluing it (Todd, 2014), but a more pragmatic 
approach to circumstances (Roberts, 1984). Generations of strong women have emerged from this background, and 
the experience of each woman has had an influence on the opportunities for her daughters.

In this paper, therefore, I will draw on the interconnected stories of four generations of women in my own family, 
with a focus on their educational experiences. But this is not the end of the story.

What, then, of the future? What is the legacy of these stories for my own daughter, and how have they influenced 
her views of her experience of education? How can we create meaning for future generations so that the experiences 
of the past and present inform the future of education policy? 

Ethical issues around auto/biographical research into the damaging effects of corporal 
punishment in Nepal
Khum raj Patak

My paper will explore some of the ethical issues that have arisen in my research into the effects of corporal 
punishment in Nepalese schools, using an auto/biographical methodology. Many of these moral concerns have 
arisen from the area of psychoanalysis and mental health, especially literature from abuse survivors. I discuss issues 
of repression and denial from both structuralist and existentialist perspectives. Some ethical issues – especially those 
involving the risk of harm to others - come from the social, religious and cultural context of my field and possible 
conflicts affecting families, communities and possible legal problems now or in the future. I am especially aware of 
interviews as manipulation, domination and the challenge of achieving cultural contextualisation whilst avoiding 
essentialism. I discuss the difficulty of balancing neutrality, impartiality and non-judgmentalism with empathy, 
honesty and emotional engagement. Finally I look at ethical issues involved in healing and spiritual recovery, drawing 
on both post-structuralist and feminist notions of personal identity.

PEDAGOGY AND IDENTITY

Primary Literacy Co-ordinators – beliefs and practices
Rebecca Austin

Primary Literacy is a highly politicised field. The role of the Literacy co-ordinators in schools is to devise and 
implement policies and practices which meet a variety of competing agendas. These agendas include government 
expectations regarding pupil progression as well as principles of practice drawn from research or elsewhere which 
might aim at promoting, for example, engagement and enjoyment. This project asks Literacy co-ordinators to 
describe and explain the evolution of the Literacy policy and practices in their school. Literacy co-ordinators have been 
interviewed about the ways in which Literacy is practised in school and the ways in which decisions about approaches 
are made. 

This project is being run in parallel to a project which is working with newly qualified teachers (NQTs) to investigate 
their experiences of teaching Primary Literacy in schools.

Literacy, Identity and Picturebooks in Primary Education: A Report on Ongoing Doctoral Research
Andrea Ramos

This presentation is a report on a doctoral study which explores children’s self-negotiation (‘identity’) in relation 
to the cultural representation available in picturebooks. The study draws on notions of narrative identity, literacy 
studies and children’s literature that consider stories and narratives as essential to a sense of identity and culture. 
The research uses an arts-informed approach to explore the thoughts and feelings of children through observations 
and workshops conducted in one English primary school, as well as interviews that reflect the thoughts of teachers 
and school staff. It seeks to contribute to a wider understanding of literacy and identity, as well as of the impact of 
cultural discourses on children’s belonging and sense of self.

A life less ordinary: exploring intercultural pedagogy
Patricia Driscoll

This paper explores intercultural teaching and learning and how primary schools prepare learners with the ideas, 
skills, personal qualities and dispositions to interact successfully in the wider world. Implications for pre- and in-
service development will also be highlighted. Early language learning is of international interest and most European 
Union member states recommend that all primary school children learn at least one foreign language (Eurydice, 

Chairs: Chris Carpenter & Nicola Kemp  Room Lg47
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2008, Enever, 2011).The potential of increased linguistic attainment at some future date is not the only driving 
force. Language learning has a broader cultural and intercultural value which can potentially enrich children’s global 
engagement and their understanding of the multilingual and multicultural society in which they live. At present 
there are more than a million learners between 5–16 years old in UK schools who speak in excess of 360 languages 
between them in addition to English (Naldic, 2012). The theoretical frame for this paper draws upon language 
learning literature and the ability to use language authentically (Krashen, 1985; Luc, 1996), cultural and intercultural 
development (Kramsch, 1993), learner involvement and funds of knowledge (Moll, 1992, 2001). The evidence 
presented draws from a 3 year longitudinal study of language learning in 40 primary schools in England. In relation 
to ethical protocols, the research team asked individual schools to take responsibility for informing parents about 
the research project and for obtaining their consent to their child’s participation. Each school, each year was asked 
to confirm in writing how they had informed parents. Interviews and focus group discussions were audio-recorded, 
transcribed and anonymised. NVivo was used each year to assist thematic analysis of the observation, interview and 
focus group data. Key themes were analysed and explored by looking across the data from different respondent 
types. Questionnaire data was entered into and analysed through (SPSS).

INCLUSION, EQUALITIES AND SOCIAL JUSTICE & 
HOLISTIC EARLY LEARNING AND DEVELOPMENT

A grounded theory design and implementation of a course to support students with disabilities 
using tablet computers and smartphones at the London School of Economics and Canterbury 
Christ Church University, UK
Simon Hayhoe (Canterbury Christ Church University / London School of Economics), Kris Roger (London 
School of Economics), Sebastiaan Eldritch-Boersen (London School of Economics) and Linda Kelland (London 
School of Economics)

This article discusses the evaluation of a study skills course to support students with physical and learning disabilities, 
such as sensory impairment and neuro-diverse conditions, using mainstream inclusive technologies, such as tablets 
and smartphones. The report of the evaluation is discussed in three sections. (1)  CONTEXT Assistive technology 
(Architectural and Transportation Barriers Compliance Board 2000) and inclusive technology (Hayhoe 2014) are 
defined with reference to technological inclusion. A discussion of the application of technological inclusion is also 
discussed in terms of a theory of technical capital (Yardi 2010) and an adapted model of educational technology, 
based on a Substitution Augmentation Modification Redefinition (SAMR) model of support for disabled students 
in institutional settings (Hayhoe 2014). (2)  METHODOLOGY The methodology of design, implementation and 
evaluation of the course was adapted from grounded theory (Glaser & Strauss 1967; Hayhoe 2012). (3)  RESULTS The 
initial survey showed that there was motivation to use mobile technologies as inclusive devices by the students and 
staff who responded. However, the evaluation of the taught course was limited and provided few results. Therefore, 
it was concluded that the survey had little significance. In addition, students did not attend the sessions in numbers, 
which meant that there was little impact on the student body’s use of the technology passed on through face-to-face 
teaching. Nevertheless, there was greater access of the materials on the LMS, and downloads of the tutorials that 
were offered.

Tough talk: indexing expansive learning with collaborative partnerships with homo faber
Chris Beighton

This paper examines the developing relationship between higher education practices and professional training for 
UK Firearms Officers. In particular, this paper’s analysis challenges some common assumptions about the role of 
higher education and the drive to professionalization in the context of police Firearms training. The potential for 
effective partnership in this setting is examined, focusing on how these partnerships might work better and how 
theories of expansive learning might support them. Its impact is explored through interviews with officers from three 
UK forces, focusing on the relations between academic and more professionally-oriented learning. Semi-structured 
interviews were used to gauge the views of 7 trainees, whose responses were analyzed to inform a discussion of 
workplace learning environments and conclusions about enhanced training and professional practices. The findings 
suggest that expansive learning environments are one way of developing training provision to meet the needs of 
increasingly complex firearms roles in the United Kingdom, especially the demand for greater responsibility and 
effectiveness. Drawing Henri Bergson’s belief that intelligence is analogous to certain forms of tool making, I suggest 
that both higher education and professional training organizations can and should play a part in developing such 
environments.

Chair: Ralph Leighton  Room Ns01
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No more speed dating…
Kerry Jordan-Daus

This will be a shared conversation about the development of the Faculty’s partnership vision. Reflecting on what 
constitutes deep partnership, Kerry will examine how her and the work of the Partnership Development Leaders has 
sought to promote ‘good’ partnerships. Through a case study approach, Kerry will seek to tease out key learning to 
help support and inform practice moving forward.

Challenging limiting assumptions: the Career Thinking Session (CTS) as a tool for the professional 
development of student career counsellors
Barbara Bassot

This presentation will summarise some recent research on the application of the CTS with career counselling students 
as part of their initial training. All career counsellors are asked to promote equality as part of their work so their 
clients can develop to their full potential. In order to achieve this, career counsellors themselves need to examine their 
limiting assumptions, to ensure that these do not become a barrier in the career counselling process. This research 
shows how the CTS can be used effectively in students’ assessed peer coaching sessions. It also serves as an example 
of how academics can utilise their teaching and assessment as a context for research.

PROFESSIONAL, ORGANISATIONAL AND LEADERSHIP 
DEVELOPMENT & CURRICULUM: CREATIVITY AND INNOVATION

A small-scale self-study into the effectiveness of pedagogical approaches taken with student 
teachers of young children
Karen Vincent

My research seeks to uncover what effective teacher education of teachers preparing to teach children in the early 
years might look like. In knowing more about teaching student teachers of young children, we can ultimately impact 
upon the learning and development of young children. This research is now in its second year. The conclusions are 
drawn from my reflections on my teaching along with student questionnaires and evaluations conducted at the end 
of the module.

Harris’ (2007) research concluded that a playful classroom atmosphere created through the use of metaphor where 
immediate realities and constraints may be suspended or transformed was important and that this was much more 
than the play activities alone. Much of the work around preparing student teachers to teach young children is 
rooted in an understanding of and a respect for the value of play as a vehicle for learning. Harris’ work emphasizes 
the thorny dilemma of how to enable student teachers to understand and appreciate the value of the authentic 
experience in terms of play whilst in a higher education seminar. 

My reflections enabled me to consider how my values were threaded and embedded throughout the sessions. I 
became aware of the vocabulary that I repeatedly used in conveying an implicit message. Harris’ research made 
me consider the extent to which play ‘permeated the ideals, experiences and interactions in my pedagogy’ (Harris, 
2007:152). This self-study, albeit limited in scope, has enabled me to gain a deeper understanding of my own 
teaching alongside developing my thinking in relation to pedagogical approaches involving play.

Not just a pretty face…: The research dimension to the Cambridge Primary Review Trust
Vanessa Young (Coordinator, CPRT SE Region)

Evidence was central to the Cambridge Primary Review. It is no less pivotal to CPRT’s quest to address its eight 
priorities – equity, voice, community, sustainability, aims, curriculum, pedagogy, assessment – and continue 
CPR’s mission of achieving the highest possible quality of primary education for all children. The Trust is currently 
foregrounding three forms of research activity:

• Refreshing and extending existing CPR evidence

• New national research projects

• School-led and school-focused action research

Within this framework eight new research initiatives are now under way. These include one large-scale project 
supported by the Educational Endowment Foundation, five priority-driven research reviews, a research schools 
network in one of our regions which we hope will provide a model for elsewhere, and an archiving project. The 
purpose of this paper is to make colleagues more aware of this dimension of the CPRT’s work.

Chairs: Judy Durrant & Liz Hryniewicz  Room Ns09
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The Sport Enhancing Physical Education Coaching and Health (SPEACH) project: 
The needs analysis phase
Gemma van Vuuren-Cassar

The main goal of the Sport Physical Education and Coaching in Health (SPEACH) Project is to increase awareness and 
behavioural change in sport professionals and European citizens towards an active and healthy lifestyle. To achieve 
this, the project will develop HEPA related educational modules, which will be included into existing education 
structures in the areas of sport coaching and physical education (PE), in order to stimulate pupils, young athletes and 
adults towards an active and healthy lifestyle. 

An innovative aspect of the project is the diversity of partners involved. The consortium consists of ten organizations 
and actors from seven EU countries in the field of sport, PE and health. The partners involved are national and 
international sports committees, sport federations and higher educational institutes in the field of sport, PE teacher 
education and health. The Project consists of five phases: 1) Needs analysis in order to explore the specific needs and 
wishes from Physical Education Teacher Education (PETE) and coaching educational field; 2) Module development 
based on the outcomes of the needs analysis; 3) Training concept development so teachers in sport coach education 
and PETE will be trained in lecturing the modules; 4) Piloting, review and validation of the developed modules; 5) 
Quality assurance and sustainability of the developed programs and pilots that will be evaluated and adjusted when 
necessary. This presentation will include an overview and some preliminary findings of the Needs Analysis phase.

The Personal Touch: does a personal approach improve recruitment figures? 
Catherine Carden

Last year, for the first time in many years, the BA Primary Education under-recruited. To avoid such 
repetition for September 2015 a personal approach to informing candidates of the outcome of their 
interviews has been adopted for both successful and unsuccessful candidates. The data collected from 
this exercise suggests that this approach has an extremely positive impact upon the choice of institution 
that the candidates choose.

This workshop will look at the approach, the data and explore what we have done with those rejected…

POST SECULAR VALUES AND THE SACRED

Tolerance in an age of extremism
Bob Bowie

A paper presented at the the Education, Extremism and Criticality Conference at the IOE this year.

Tolerance keeps cropping up in English moral education where, alongside law keeping and respect, it is presented 
as an idea for enabling different citizens to live alongside one another without descending into discrimination, 
sectarianism or societal in-cohesion. It was articulated in the Advisory Group on Citizenship in 1998 and again more 
recently in the 2011 Teaching Standards and 2014 guidance for English schools on spiritual, moral social and cultural 
education. 

However, tolerance is ambiguous. It can be protecting or suppressing accordingly, and ultimately it has a boomerang 
quality in that unlimited tolerance tolerates intolerance and therefore its own demise. Surely it is not enough to 
simply bare the things or people we do not like? Surely society needs more to go on in terms of virtues or values to 
hold us together?

There is a question of precision around this idea: Who or what tolerates who or what? Individuals, freedoms or 
actions might be tolerated. The tolerator may be individuals, groups or institutions and organisations. I suggest 
that rather than see tolerance just or mainly as a moral virtue, it is instead a civic virtue that is grounded in history 
and constitution, and has import moral implications for ideas like liberty and conscience that warrant recognition in 
English schooling.

A phenomenological study into school leaders’ interpretation of the creation of a Christian 
ethos and approaches to education in a Christian academy and student perceptions of their 
educational experience
Caroline Thomas

This presentation seeks to share how I am starting to make sense of emergent findings from one case study 
academy undertaken as part of my doctoral research. My research explores academy leaders’ conceptualisation and 
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establishment of Christian ethos and its interpretation by students. The academy is a new secondary Christian Free 
School established in response to the Academies Act 2010. Through using phenomenological methods of enquiry, 
my aim was to elucidate not only the meaning participants attributed to their experiences but also the meaning 
I gave to these. Heidegger (1962/1927) notes whenever something is interpreted by someone, they bring their 
experiences, assumptions or preconceptions to the encounter and cannot help but view it in light of their unique 
and existing experiences. I illustrate how researcher reflexivity and methodology influence interpretation of examples 
of my findings: firstly, the headteacher’s vision; secondly, the meaning students give to their school experiences; and 
thirdly, links between the headteacher’s vision and student experiences. Students were engaged as active participants 
in data collection and analysis using photo-elicitation and draw-and-write tasks.

The Gnostic Researcher
Angela Voss

I will introduce the concept of the ‘gnostic researcher’ as an approach or stance for the researcher into sacred or 
spiritual texts and traditions. This approach honours both critical and intuitive modes of knowing, and potentially 
transcends the opposition between ‘faith’ and ‘reason’ that has taken hold in Western discourses on the nature of 
religious knowledge.
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PRESENTATIONS AND Q&A
2.00pm-3.15pm

AUTO/BIOGRAPHY AND NARRATIVE

Sustaining the academic in ITE
Paula Stone

In this session Paula will talk about her PhD study. Using Critical educational theory and Auto/biography as her 
research paradigm – she was talk about her the evolution of my research strategy as I have engaged in the 
examination of my relationship between my working class and professional identity as a teacher educator. The focus 
of Paula’s research is a personal quest to try to understand the dynamic relationship between her class-consciousness 
and the values and beliefs she holds as she moves among the material and ideological contexts of teacher education. 
Significantly, for my research, as I discuss my concerns about the widening gap between theory and practice in initial 
teacher education, for both student teachers and teacher educator, I have become more aware of my own transition 
from second order practitioner (Murray 2005) to an increasing sense of belonging to academic and scholarly life. As 
such the research is a learning process itself.

Worlds apart? Emerging professional identities of novice teachers in England & South Africa 
Viv Wilson

I will share initial findings from a small project which considers the attitudes and beliefs of undergraduate student 
teachers in England and South Africa, at the end of their training period. 

The project is jointly undertaken by myself and Dr Mirna Nel of the Vaal Campus, North-Western University, South 
Africa. Currently, group interviews have been undertaken with primary phase student teachers from CCCU and the 
Vaal campus. In total, 10 students from each campus have been interviewed (in smaller groups of 4-5) using a semi-
structured framework. Analysis of the data is on-going, using a constant comparative approach (Glaser & Strauss 
1967, Corbin & Strauss 2007, Merriam 2009). 

My presentation focuses on my initial responses to the data prior to detailed discussion with Dr. Mirna Nel, who is 
undertaking the same process. Despite considerable cultural-historical differences between the school and teacher 
education systems in both countries, I am finding indications that in some respects, the emerging professional 
identities of these novice teachers may not be ‘worlds apart’.

Echoes of childhood: an exploration of early influences on careers and lives lived
Anne Chant

That we are all products of our past and our contexts may be generally recognised. However, in this session Anne will 
present some research that explores some perhaps surprising connections between early experience and the choices 
made by individuals in their careers.
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PEDAGOGY AND IDENTITY & ECOPEDAGOGY

Identifying the ideologies that underpinned Educational policy under the Coalition Government 
(2010-2015)
Chris Carpenter

Traditionally, the political parties in the UK were seen to be primarily concerned with ideology. Harold Wilson, the 
leader of the labour party (1964-1970) famously said that, ‘This party is a moral crusade or it is nothing.’ In the post 
war years the political landscape in the UK was effectively located in an ideological binary associated with notions 
of ‘right’ and ‘left’. However, the public sector reforms initiated by the Conservative government (1979-1997) led to 
the application of a theory of political economic practices that is based on the proposition that human well-being 
can best be advanced by liberating individual entrepreneurial freedoms and skills (Heywood 1988), known as neo-
liberalism. 

This led to education being characterised by a culture of explicit accountability, competition and target setting where 
success was increasingly defined by the extent to which tangible targets were met. In this paper it will be argued 
that education policy under the coalition government has continued to be presented as ‘common sense’ and free of 
political ideology. The implicit assumption then is if there is no ideology there is no politics and therefore objectivity 
(Apple 1990). However, it will be argued that the adoption of ideological neutrality is an ideology in itself and that 
‘success as virtue’ has limited efficacy as a basis for educational policy. Therefore the challenge is to identify the 
ideologies rather than accept any claims of ideological neutrality. 

What is the point of forest school?
Alan Pagden

The purpose of this preliminary discussion paper is to share some of the dilemmas that arise at the outset of any 
attempt to answer the title question through research. Emergent themes from fieldwork at a Forest School training 
site are discussed alongside key theoretical ideas that may offer some purchase on the distinct pedagogical potential 
of Forest School. Reporting on the early stages of a research process, the intent of this paper is to raise questions and 
provoke discussion.

‘Digging dirt’: Emotional connections, sense of place and the opportunistic child
Sarah O’Malley (The Bay Trust) 

Based on the author’s recent PhD research, this paper takes a critical look at how effective environmental education 
in Ireland is at (re)connecting children with the natural world. Based on evidence from participatory work with 
families, it argues that children’s own voices have been overlooked in the debate and challenges the assumption that 
children are indeed disconnected for the nature. 

‘It gets easier this forest school!’: evaluating young children’s experiences of forest school 
Nicola Kemp

This paper reports on two research projects which have sought to capture children’s experiences of forest school. 
Groups of children from two primary schools participated in sessions led by an external provider at a woodland 
site and in both studies feedback was gained from teaching staff and the children themselves. Now at the point of 
analysis, the projects have raised some interesting methodological issues which will be the focus of this discussion 
paper.
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INCLUSION, EQUALITIES AND SOCIAL JUSTICE & 
HOLISTIC EARLY LEARNING AND DEVELOPMENT

Making [an] Impact - a story from the REF 2014
Sacha Powell

I will attempt to give an overview of the process involved in developing the Early Years impact case study for the 
Education Faculty’s submission to the Research Excellence Framework (REF). I will share how the term ‘impact’ was 
interpreted for this task; how we wove underpinning research into the template as a background story; and how 
we drew together examples of evidence to substantiate our claims that the research had made a difference beyond 
‘academia’ within the REF assessment period.

What are the gender, class and ethnicity of citizenship? A study of upper secondary school students’ 
view on citizenship education in England and Sweden
Laila Neilsen, Jönköping University, Sweden
Ralph Leighton, Canterbury Christ Church University, UK

Our purpose is to examine and compare how conditions of citizenship are dealt with in secondary schools in England 
and Sweden. Recent public debate and research have shown that to understand the meaning of citizenship it is 
necessary to interpret and understand formal citizenship rights and responsibilities from individuals’ social and 
cultural conditions as characterised by gender, ethnicity and social class. To clarify the conditions necessary for 
citizenship in its real meaning (as opposed to the merely formal) we refer to the thesis put forward by T.H. Marshall, 
that citizenship in Western industrialized countries may be divided into three forms: Civil, Political, and Social. 
Secondary school students of social science and/or citizenship were interviewed in both countries in accordance 
with a shared interview schedule. The interviews are semi-structured to allow consistency of focus while respondents 
retain opportunities to identify and explain their own context and perspectives.

Data have not been analysed at the time of submitting this abstract, but recent research shows that the socio-
economic and political changes and cultural conditions in Sweden and England have been different in both nature 
and apparent effect on pupil performance. Where Sweden has widening gaps between rich and poor, the increased 
inequality in England is between the rich and the ‘comfortable’. In England the most important factor in educational 
success is socio-economic position, in Sweden it is migrant status. Data will show the extent of students’ awareness 
of these and other inequalities.

The Political Economy and Sociology of Education in Pakistan: Historical Explorations in the Role 
of the State, Ideology & Class
Zulfi Ali

Over six decades since the beginning of the end of colonial rule, and despite the work of the ‘Education and 
International Development’ industry, there is little detailed analysis or understanding of why some postcolonial 
countries have done well in the education sector while others have consistently failed. Why were the postcolonial 
educational dreams so comprehensively shattered across continents? What was it in the colonial legacies – political, 
economic and sociological – of these post-colonial countries that determined their educational trajectories? The 
current research takes the education sector in Pakistan as a case study in exploring these and similar questions using 
a multi-disciplinary approach involving historical analysis, political economy and sociology. It argues that a large part 
of the problem in reaching an understanding lies in the apolitical and ahistorical nature of research and scholarship 
in this area. In developing a history of education in Pakistan from the colonial to the postcolonial phases, the 
research interrogates the influences of ideology, class and the role of the state in an increasingly global, neoliberal 
model for educational development. Using critical postcolonial theory, particularly Frantz Fanon’s insights into the 
colonial condition, the relationship between the coloniser and the colonised and the nature of decolonisation, and 
incorporating a critical analysis of the political economy of international development, the research aims to create a 
much deeper understanding of educational failures in Pakistan.

Gaining access into a university: reflections from a field study in Kigali, Rwanda
Dorothy Tukahabwa

My presentation will draw on a case study underpinned by feminist theory. It will explore the experiences of young 
women pursuing science degree programmes at a local university in Rwanda, and the impact this may have on their 
gender identity. 

I will share my research motivations and experiences of conducting fieldwork in a public institution of higher learning 
in Kigali, Rwanda.The presentation will uncover deciding factors that led me to conduct research at a local university, 
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and how access to the research site was gained and the problems arising from negotiating access. Accessing the 
research context was not entirely straightforward. As would be presented, accessibility of the research context 
was more of a nerve racking experience. Furthermore, the research experience was characterised by backward and 
forward movements and these had an effect on the enquiry process. Given these contexts and more, my presentation 
will articulate how I negotiated my way out of the tedious but exciting experience of conducting such a study. 
Insights from semi-structured interviews (n=11) with female and male students, parents and lecturers affiliated in 
some respects with science and technology disciplines at the university will be presented. Findings from the research 
which explored the lived experiences of young women in science disciplines at a local university depict how social and 
economic environments, personal motivation and individual identities influenced young women’s choice of studying 
science at university.

PROFESSIONAL, ORGANISATIONAL AND LEADERSHIP 
DEVELOPMENT & CURRICULUM: CREATIVITY AND INNOVATION

Trials, tribulations and triumphs; using Learning Walks as a data gathering method in a 
phenomenological study of Early Years Teachers
Liz Hryniewicz

This study investigated the professional identity of five Early Years Professionals (EYPs) working in a range of early 
years settings following a government policy initiative of 2013 which renamed them as Early Years Teachers. 
Interpretative Phenomenological Analysis (Smith et al, 2009) was the methodological approach used to investigate 
their life worlds. IPA commonly uses semi-structured in-depth interviews to capture a snapshot of someone’s 
attempts to make sense of their experiences, supplemented by contextual data. Learning Walks are normally used 
as a management tool in schools to monitor quality and change, which make them suitable for gathering data 
related to impact, but rarely used in other kinds of research. Using experience from a pilot study in 2011 (Hryniewicz 
and Jackson), Learning Walks were used as a research tool to enhance the interview process. Data was captured 
in participant-led unstructured Learning Walks with each research subject over a one year period (2013-14) in 
three separate visits to their workplace. The data collected on the Learning walks was extremely rich and full of 
exemplifications, but the process also threw up some challenges; the role of the researcher in the interviews in 
influencing and changing the experiences of participants, unexpected ethical encounters, the interpretation and 
presentation of such data and more prosaically, how to record and interpret an interview conducted while walking 
around a busy early years setting.

Can a Japanese Lesson Study have a positive impact on Teach First Mathematics teachers?
Jen Shearman

Japanese Lesson Study is a collaborative approach to planning and teaching that has been attributed as a major 
factor in the reported achievement of Japanese High School students in mathematics compared to many other 
countries, including England. Teach First participants in mathematics are trainee teachers employed by schools with 
a high intake of pupils from low income backgrounds with the aim of rapidly developing into outstanding trainee 
teachers who can have a measurable impact on achievement, specifically closing the gap between the attainment of 
pupils from richer and poorer backgrounds.

Research literature evaluating Lesson Study groups in Japan, the United States of America and the British Isles 
suggests that an adaptation of Lesson Study undertaken with Teach First trainees may be a successful approach to 
accelerating development of the participants’ pedagogy and reflective skills, and be a sustainable approach to long-
term development of school departments. A mixed-method, interpretive case study pilot was undertaken, with 3 
participants taking part in an adaptation of Lesson Study, and the resulting iterations of lesson plans quantitatively 
and qualitatively analysed.

Results suggest that a single iteration of collaborative planning has a measurable impact on pedagogy development 
and reflective skills, though determining exactly what caused this effect is unclear. There are also limited indications 
that the approach is sustainable, and the validity of the results is limited due to sample size and selection, and the 
nature of using self-assessment to measure impact.

How might teachers be better supported in making use of educational research?
John-Paul Riordan and Mark Hardman

Teachers’ use of research evidence in the classroom to improve learning is ‘in its infancy’ according to 
Judkins et al. (2014), who found that not all teachers engage with such literature. This paper discusses five 
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ways that we as researchers are trying to support school teachers in their engagement with educational 
research. Firstly, the IOP Promoting and Interpreting Physics Education Research project (PIPER), involved 
researchers summarising science ‘misconception’ literature, before disseminating this to teachers (for 
example Hardman and Riordan, 2014). In a second project, teams of teachers in twelve London schools, 
supported by researchers, joined forces to write a ‘research informed physics and chemistry scheme of work’ 
for pupils aged 11 to 16. A control trial of the scheme was then done in twenty other schools. The third 
study (Riordan, 2014) saw six groups of 11 year-old pupils (three girls and three boys) in videoed ‘expert 
micro-teaching’ interviews, each led by a science specialist (Advanced Skills Teacher). A ‘Concurrent Verbal 
Protocol and Retrospective Debriefing’ (CVP-RD) interview (Taylor and Dionne, 2000) happened with each 
teacher approximately one month later. The fourth study will consist of three videoed lessons being analysed 
by a team of three researchers (one of whom is the class teacher), followed by CVP-RD interviews with both 
the teacher and pupils. The new project will have pre- and post- tests, teacher/researcher reading groups, 
practitioner research projects, video analysis of lessons (with CVP-RD) and a case study running in parallel. 
Across these projects we found that interaction between teachers, researchers and literature transformed 
the pedagogical content knowledge of teachers. However, this transformation was emergent such that 
it cannot be attributed to a flow of ‘expertise’ from researchers or literature to teachers; the role of the 
teacher in interpreting and critiquing such expertise is fundamental. As such, we argue that ‘linear’ notions 
of intervention should be replaced by recognising the complexity of classrooms (Hardman, 2015) and the 
dynamic and context-specific way in which teachers draw upon evidence in their practice.

POST SECULAR VALUES AND THE SACRED

The Importance of Epistemology in Debates About Religion in Education
Trevor Cooling

In debates about religion and education it is often assumed that the problems are caused by more conservative and 
traditional beliefs. I will illustrate this response from two recent books by Australian academics. This presentation will 
challenge that assumption and propose that the key issue is epistemological. I will briefly explore the implications of 
this suggestion for classroom teaching.

Johann F. Herbart: Morality and Pedagogy of Teaching
Laurent Dessberg

Johann F. Herbart’s conception of pedagogy has often been dismissed because of the way it deals with the construct 
of individual autonomy: Herbartian pedagogy is based on the idea of educational instruction and its precedence 
over the formation of character. In Herbart’s view, pupils are perceived as dependent or passive because they do 
not possess the intellectual equipment necessary for the expression of genuine autonomy of thought. They reach 
higher levels of consciousness through the development of interests (empirical and speculative) and the process 
of apperception (assimilative/reflective power). To achieve this goal Herbart uses the concept of interest that is 
thought to result from the interaction of ideas and is not connected with any feeling or innate impulse. Meanwhile, 
Herbart does not focus on the superiority of the teacher as the more educated, which is supported by his primacy of 
representations and knowledge, but on the lending and supportive capacity of the teacher. In developing this point, 
the paper highlights the sympathetic aspects of Herbart’s philosophy of education in the teacher-student relationship 
and their involvement in the development of a moral culture.

Conflicted interpretations of scientific pedagogy
Arthur Galamba 

Not surprisingly historical studies have suggested that there is a distance between concepts of teaching methods, 
their interpretations and their actual use in the classroom. This issue, however, is not always pitched to the personal 
level in historical studies, which may provide an alternative insight on how teachers conceptualize and engage with 
concepts of teaching methods. This article provides a case study on this level of conceptualization by telling the story 
of Rómulo de Carvalho, an educator from mid-twentieth century Portugal, who over forty years engaged with the 
heuristic and Socratic methods, both theoretically and in the classroom. The practice and thought of Carvalho about 
teaching methods is scrutinized and unveils his conflicted stances: a man who was able to suggest flaws in the tenets 
of heurism, but who publicly praised Nuffield’s so-called ‘discovery learning’. The overall argument of this article is 
that concepts of teaching methods are open to different interpretations in different professional contexts. It points 
out that teachers’ conceptualization process is complex, which comes about within the melting pot of external social 
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pressures and personal teaching interests. The first part of the article contextualizes the arrival of heurism in Portugal 
and how Carvalho attacked its philosophical tenets. In the second part, it dwells on his conflictions when positioning 
himself in relation to pupil-centred approaches. The article concludes with an appreciation of the embedded 
conflicted nature of the appropriation of concepts of teaching methods, and of Carvalho’s contribution to the 
development of the philosophy of practical work in school science.

What features of Christian-ethos secondary schools contribute to positive spiritual development for 
their pupils?
Ann Casson 

In assembly…this stuff that he [head teacher] talked about…that sticks in my head till now…they put stuff [in] that 
sticks to our heads. (Year 9 student)

Faith schools are a much contested topic of debate and there is little research into the controversial area of 
the spiritual development of pupils in faith schools. The Ten Leading Schools’ research project (2014-16) aims 
to investigate this and to tell the stories of how Christian-ethos secondary schools promote positive spiritual 
development. 

This presentation provides a snapshot of the research at the midway stage. Every Christian-ethos secondary school 
involved is unique and each school’s approach to spiritual development is different. However, one feature identified 
as common to all is the valuing of time for spiritual reflection within the daily life of the school. This presentation 
aims to share some reflections on staff and students’ views of collective worship in a Christian-ethos secondary 
school. 

• What are pupils doing in daily form worship?

• What affect does collective worship in Christian-ethos secondary schools have on the teaching staff who are 
required to deliver it?

• How do pupils of other faiths and none engage with the celebration of the Eucharist in school?
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